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Awards, Fellowships and Prizes at U.C. Berkeley
  
2012 KMD Prize for Design Excellence in Digital Architecture - 1st Prize Th esis - University of California, Berkeley [$2,000]

2012 Outstanding Graduate Student Instructor (GSI) –Teaching Architecture- University of California, Berkeley [$250]

2012 Peerless Lighting Prize for an Outstanding Portfolio Project - University of California, Berkeley [$1,500]

2012 Chester Miller Th esis Travel Fellowship 2011- University of California, Berkeley [$1,000]

2012 T.Y. LIN Prize for Structural Innovation in Architecture: 2011 – University of California, Berkeley [$2,000]

2011 1st Prize in San Francisco Construction Institute Student Competition : 2011 [$1,500]
 
2010  Architecture Department Fellowship: UC Berkeley College of Environmental Design: 2010 [$3,000]
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STUDENT WORK BY TRISHA SAAVEDRA CABANTAC, 2ND YEAR
CLASS: Summer 2012 ED.11A 20 Students INSTRUTOR: MARK KELLY

MODELS BY TRISHA SAAVEDRA CABANTAC, 2ND YEAR

MODELS BY TRISHA SAAVEDRA CABANTAC, 2ND YEAR
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TEACHING IN THE CLASSROOM  [M.KELLY - 2010]

STUDENT WORK BY LAURA DANIELLE AMPUDIA 3RD YEAR
CLASS: Summer 2012 ED.11A 20 Students INSTRUTOR: MARK KELLY

MODELS BY CHRISTINE LAO, 3RD YEAR - ED.11A

MODELS BY CHRISTINE LAO, 3RD YEAR - ED.11A

ED.11A CLASS : SPRING 2011 CLASS: 75 Students; 6 GSIs
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Teaching during the Masters in Architecture
at University of California, Berkeley 
Teaching in my department was a way for me to support myself 
during my post-graduate studies. I used the teaching pay to 
be self-suffi  cient and fi nancially independent. In addition, 
I was also able to use these teaching opportunities to help im-
prove my public speaking and develop professionally. I start-
ed at the bottom and I was promoted three times in three 
years. I won two university-wide prizes for teaching, the 2010 
course improvement GSI teaching prize and the 2012 Out-
standing Graduate Student Instructor of the year award.

2010  Reader in Structures (Assistant marking 1st year homework 
in the ARCH:150 course)
In my fi rst term I found a temporary job in the 
department, to help grade papers for the Professor. I worked 
with one other Reader to grade weekly homework in a second
year architectural structures class. I was given a grading 
rubric from the Professor and the teaching assistants.  

2011  Teaching Assistant (1 Professor, 5 teaching 
assistants, 84 fi rst year architecture students)
In my second term, I was promoted to Teaching Assistant 
to support the Professor. In this class, the Professor 
gave Lectures and Teaching Assistants work more closely 
with students. I applied for a competitive grant to help 
our class with the cost of a study Field trip. We were 
successful and we visited a museum with 84 undergraduates.
In my third term, I was organising and leading fi rst year 
design critiques for architectural studio projects.

2012  Head Teaching Assistant (1 Professor, 
4 teaching assistants, 76 architecture students)
In my fourth term, I was promoted to the Head Teach-
ing Assistant.  I was responsible for supporting the Profes-
sor in more depth and providing support to the other fi rst time 
teaching assistants.   In my fi nal term in 2012 I was selected 
anonymously by the Architecture Department as the 
Outstanding Graduate Student Instructor in the Architecture 
Department by my peers and Professors. Th e University 
Dean awarded this teaching prize and my achievement was recog-
nised in a university publication.

2012  Lecturer in Architecture (Summer Session, 
1st Yr. Architecture Design Studio) 24 students  
Aft er I graduated, the Architecture Professor and Department 
Chair asked me to return to teach one summer class 
entirely on my own.  Th e summer classes are smaller than 
normal classes. I was responsible for 24 students in the 
Introductory Architecture Studio course for fi rst year students 
in their second term to teach model-making, hand drawing, 
and technical orthographic drawing conventions. Using 
an existing syllabus from the same class I had taught for 
2 years, I developed and delivered a full lecture series, 
desk tutorials, pin-ups crits with invited reviewers. I 
also managed all grading as the Instructor of Record. 

2013  Lecturer in Architecture (Part Time) 
ARCH:300 Pedagogy in Design; Mentoring fi rst time TA’s
Th e department Chair asked me to teach an evening class 
to mentor fi rst-time teaching assistants.  As a Lecturer I had 
to explain what I had learnt about how to lead a class in an 
architecture studio. Th e class discussions and student-led presenta-
tions focused on teaching styles and lesson plans. 

Teaching experience: Post-graduate      2010-2012

Teaching Assistant at University of California, Berkeley

Architecture Studio environment at UC Berkeley

Photograph of my Architecture Studio Section (Winter Term 2011) 

Class Photograph on our study Field trip (Spring 2011) 
Professor Sullivan and I are kneeling in the front row 

Mid-term Studio Review (Summer 2012; Student- Rebecca Lopez)
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LAURA AMPUDIA [SUMMER 2012] : LECTURER: MARK KELLY

CHRISTINE LAO [SUMMER 2012]: LECTURER: MARK KELLY

“Teaching Students to work together” 

“Individual commitment to a group eff ort - that is what 
makes a team work, a company work, a society work, 
a civilization work. ~ Vince Lombardi – (1913-1970)

As Lombardi’s quotation above suggests, 
commitment to your team members brings out the 
best in us.  We do not want to let down our colleagues 
so we work hard to help our team to succeed. When 
we work together the ideas and products are oft en 
richer than working in isolation. In one class I asked 
my students to work on a solution on one piece 
of paper, shared between three people. Our GSI 
instructions were the same from the previous 
term, except the students were asked to form teams. 
Th e assessment tests teamwork and innovation.  
Open discussion improved team dynamics and 
mutual cooperation lead teams to take increased 
risks when working together on problem sets. 
Individual attainment was emphasized less than 
listening to what your partner suggested. Building 
on each idea recommended by other team members 
allowed these gaps to be bridged one-by-one in an 
iterative process.  Undergraduates were less guarded 
when they made suggestions in a group environ-
ment, than if they stood up alone in a classroom and 
said something new. Humans are social animals and 
our educational system must build bonds between 
young people.  A circle of support was created without 
the undergraduates realizing it, as each team mem-
ber chimed in and contributed to the group project.  
Aft er a few minutes the ideas started to snow ball.  
At fi rst there was a little shyness, until one student 
made an intelligent statement and more team mem-
bers joined in to form a network discussion, which 
developed into an enthusiastic debate.  What is it 
that makes teams work?  Commitment to each other 
and respect for diff erent viewpoints builds bonds be-
tween undergraduates. As Lewis B. Ergen said “Th e 
ratio of We’s to I’s is the best indicator of the devel-
opment of a team.” When we collaborate our success 
grows exponentially, since encouragement allows 
groups to overcome unforeseen obstacles.  Brain-
storming in small groups of 2-3 sophomore stu-
dents has been remarkably eff ective in my ED.11A 
class in the College of Environmental Design. 
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PORTFOLIO   PHOTOMONTAGE- JANET SHUY [SPRING 2011]

PORTFOLIO   - SHEILA LIN [SPRING 2011] : GSI: MARK KELLY

GEORGE LEE    STUDENT IN ED.11A CLASS 
 [PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

I asked students to suggest new ways to represent 
domestic movement in a house design and pres-
ent their ideas in technical drawings in a group 
review.  On one large sheet of paper, three under-
graduates were drawing at the same time, some-
times writing with both hands when they could 
not communicate fast enough with words.  “Pen-
cils down and pin up your work!” Th e results were 
astonishing and the GSIs sighed with relief, as the 
students suggested dynamic solutions and conveyed 
them with superlatives and great enthusiasm to the 
Jury. As teaching assistants we facilitated the team-
work but the students surprised themselves with 
what they are capable of by eff ective teamwork. 

Starting teamwork in design majors will build 
our professionals of tomorrow.  Our cities are not 
planned by one person and our institutions are cer-
tainly not created by one individual.  Cooperation 
and listening to each other helps us achieve more. 
We can develop an individual’s idea only so far be-
fore we need a peer-review. From PhD students dis-
cussing research with their supervisor to freshmen 
meeting a career counselor for the fi rst time; we all 
have questions and insecurities in academia. Peer 
reviews can be formal or informal, their location is 
less important than the people who attend. In each 
meeting one or more project is reviewed by other 
students or colleagues in a related fi eld.  In a mutu-
ally collaborative environment where people are 
comfortable, the suggestions I heard my students 
recommend were far richer during our team activi-
ties than during individual desk critiques.  Some 
students suggested ideas which could be our start-
up companies of tomorrow.   Quiet libraries have 
their uses during fi nals week but the real breeding 
grounds for environmental design students are in 
an open planned studio environment.  Co-working 
is working well to build teamwork skills within our 
classroom. 

TRISHA CANTABAC    STUDENT IN ED.11A CLASS 
 LECTURER:  MARK KELLY - SUMMER 2012]
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SOMAYA ABELGANEY STUDENT IN ED.11A CLASS 
[PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

 SHEILA LIN     STUDENT IN ED.11A CLASS 
        [PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

Th e ‘studio’ design Education Process,    By Mark 
Andrew Kelly [April 2012]

Aft er teaching for six semesters, I read through 
my student’s evaluations and was encouraged to see I 
have improved. Freshman students take ED.11A as an 
introduction to design methodologies and studio culture 
through lecture and practice.  Design education requires 
‘a spark’ and early encouragement to take risks and put 
pen to paper. As with many professional disciplines, 
architecture teaches students to continually improve their 
work and advance ideas in each stage in an iterative process.  

A key lesson I learned while teaching is to always make 
time to read over the projects myself before they are as-
signed.  I note problems, pitfalls and dilemmas in the 
project and alert students before they receive the as-
signment.  By putting myself in their shoes, I am able 
to develop a sense of mutual trust and respect.  During 
section I use demonstrations to engage students and 
walk around the desks so I can speak to each student 
one-on-one.  In this way I can focus my instruction and 
show them techniques and methods as questions arise.

In design fi elds, articulating ideas clearly and 
effi  ciently is very important but this can be dif-
fi cult for younger students.  Another lesson that I 
learned is to be patient and wait for students to ar-
ticulate their ideas themselves while also providing 
constructive feedback. Breaking down barri-
ers and providing a safe space for students to ask 
anything is key to tackling the root of their mis- 
understandings from the lecture. When we answer the 
issue, you can see a light bulb go on in their heads, a 
nod and a confi dent smile, their shoulders straighten 
confi dently and they relax.  Occasionally if a question 
arises which I cannot answer, I tell the student I will 
look up the answer tonight and reply in the morning. 

Actively resolving a diffi  cult question gives students con-
fi dence and breaks down barriers between me and them, 
encouraging more questions, making learning enjoyable 
and opening up doors to further learning opportunities.
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ANYA RIDDELL-KAUFMAN    STUDENT IN ED.11A CLASS 
 [PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

GEORGE LEE    STUDENT IN ED.11A CLASS 
 [PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

In one assignment on Proportion in Architecture,
students are asked to select a unit of anatomical 
measurement to survey a building,  such as a forearm or 
foot length to survey and draw measured Architectural 
drawings of the Hearst Mining Building on the UC Berkeley 
campus. Students look for proportional relationships in 
the façade of the building during the surveying process and 
use them to create highly detailed orthographic drawings 
of the architecture. During discussion, students engage 
with the class material about anthropomorphic measure-
ment by looking for references to this idea in their lives, 
nature and graphic design. It is always excit-
ing when a student recognizes that design has 
relevance to their future, whether or not they 
continue in a design profession. 

I discovered I have enthusiasm for teaching, when my stu-
dents connect the ‘big picture’ to concepts in classes and 
learning is interactive.  Teaching has reinforced my own 
thoughts on design through explaining ideas to a class. 
Connecting each lesson to the big picture for students links 
their present college education to their future professional 
development.  
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Mid-Term Exam- University of California, Berkeley
ED.11A : Spring 2010, 2011, 2012

Th e students were asked to draw a coat, a desk and a 
chair in a composition using pencil on 18”x24” Bristol-
Strathmore paper.   Th e assignment was a challenge to 
organise three objects, light the scene and draw a large 
pencil drawing. 

JANET SHUY     STUDENT IN ED.11A CLASS 
        [PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

JANET SHUY     STUDENT IN ED.11A CLASS 
[PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]



JANET SHUY     STUDENT IN ED.11A CLASS 
[PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

ALELI BALAGUER     STUDENT IN ED.11A CLASS 
[PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

MICHAEL PETERSON     STUDENT IN ED.11A CLASS 
           LECTURER  : MARK KELLY - Summer 2012
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MARIE BARRON    STUDENT IN ED.11A CLASS 
[PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]

MARTIN DIAZ     STUDENT IN ED.11A CLASS 
[PROFESSOR SULLIVAN     GSI: MARK KELLY - Spring 2011]
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Architecture - University of California, Berkeley
ED.11A : Spring 2010, 2011, 2012

Th ese tonal studies show a complete range of 
studies in Platonic solids in charcoal.  Th e students 
were asked to make three/four objects from white card 
with Elmers Glue. Th e objects were organised with one 
dramatic light source and drawn in Charcoal on 18”x24” 
Bristol-Strathmore paper. 

Th e top left  image shows a dip-ink pen study of the 
elevation of a student’s bedroom.  Students were asked 
to draw the measured elevation of their bedroom, using 
lineweights and drawing conventions. 

Th e models in the lower image, show development stud-
ies for an ED.11A student. 

ROBERT  KEEN     STUDENT IN ED.11A CLASS 
PROFESSOR SULLIVAN   GSI  : MARK KELLY - Summer 2012

ALELI  BALAGUER     STUDENT IN ED.11A CLASS 
PROFESSOR SULLIVAN   GSI  : MARK KELLY - Summer 2012

RYAN O’ROURKE     STUDENT IN ED.11A CLASS 
PROFESSOR SULLIVAN   GSI  : MARK KELLY - Summer 2012



16

ARM AND ELBOW MOVEMENT  STUDY - JI HYE LEE[SUMMER 2012]
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PORTFOLIO   - CHRISTINE  LAO [SUMMER 2012]

UNFOLDED  PLAN AND ELEVATION OF HEARST MONING BUILDING, BERKELEY   - CHRISTINE  LAO [SUMMER 2012]
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HYBRID  DESIGN : A DRAGON FLY AND A SHRUB - [SPRING 2012]
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LAURA  DANIELLE  AMPUDIA, [SUMMER 2012] - Instructor -Mark Kelly
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SKETC

The Cube

CUBE  DESIGN : SOPHIE MUNCHEL-HORTON - IN[LAND]  [SUMMER 2012]
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IN(LAND) 2012   MICAELA MARIA BAZO- [SPRING 2012]
INSTRUCTOR: ANDREA GAFFNEY, MARK  KELLY, PAUL 

University of California, Berkeley
Instructor IN(LAND) : Summer 2012

 

HES : MYRA MESSNER -IN[LAND]   [SUMMER 2012] LANDSCAPE   CONCEPTS : MYRA MESSNER - IN[LAND] 
[SUMMER 2012]
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CLAIR  PREMEZIC     STUDENT IN ED.11A CLASS : BONE STUDY
LECTURER  : MARK KELLY - Summer 2012

CLAIR  PREMEZIC     STUDENT IN ED.11A CLASS : UNFOLDING 
LECTURER  : MARK KELLY - Summer 2012
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Architecture - University of California, Berkeley
ED.11A : Spring 2010, 2011, 2012

I led the Summer 2012 ed.11A class at University of 
California, Berkeley as a Lecturer in Architecture.    
Th e students were asked to develop a design proposal 
based on a natural and a mechanical inspiration.  Th e 
design intention behind the “Green Imaginarium” is 
to promote an ecological message on the UC Berkeley 
campus.   

Th e design education process is organised around 
Jury reviews.  Th e students are asked to present their 
work in a 5-10 minute time slot, in the College of 
Environmental Design Gallery.  In the verbal presen-
tations, the students describe their design intent and 
show their design work, to a panel of Architects and 
Designers for supportive comments and a critique. 
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Architecture - University of California, Berkeley
ED.11A : Spring 2010, 2011, 2012

Th e International House at University of California, 
Berkeley provides an excellent subject for tonal 
charcoal studies of the facade in exterior 
perspectives.   In my classroom the students found 
this assignment challenging, to practice perspective 
and tonal variation.  Photomontage is an important 
technique for the students in ED.11A to practice 
putting their projects into an environment.   I 
instructed classes in Adobe Photoshop, to show the 
students how to take clear photographs of their models, 
an existing  location and place their work into a scene. 

RYAN O’ROURKE      STUDENT IN ED.11A CLASS  
PROFESSOR SULLIVAN   GSI  : MARK KELLY - SPRING 2011

BERKELEY INTERNATIONAL  HOUSE -RYAN O’ROURKE     
STUDENT IN ED.11A CLASS  PROFESSOR SULLIVAN   
GSI  : MARK KELLY - SPRING 2011


